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Abstract. In this study, it is aimed to comparatively examine the intercultural awareness levels
of Turkish and Kyrgyz vocational high school students. The research was designed as a survey
study based on a quantitative approach. The sample group of the research consisted of vocational
high school students from Turkey and Kyrgyzstan determined by simple random technique.
The data of the study were collected simultaneously from a vocational high school students in
Turkey and Kyrgyzstan with the help of a scale. As a result of the research, the intercultural
awareness levels of vocational high school students in Turkey and Kyrgyzstan were calculated as
high. It was determined that the intercultural awareness levels of Kyrgyz vocational high school
students were higher than those of Turkish vocational high school students. In the study, it was
concluded that the intercultural awareness levels of Turkish and Kyrgyz vocational high school
students did not differ according to the father’s profession variable. It was observed that
the intercultural awareness levels of vocational high school students did not differ according to
the variable of whether they had friends from a different culture. Finally, the relationship between
the intercultural awareness levels of vocational high school students and their class and age levels
was examined. It was determined that the intercultural awareness levels of Kyrgyz vocational high
school students had a high level of positive correlation with the class.

Annomayus. llenplo MaHHOTO WCCIEIOBAHMS SIBIIAETCS CPAaBHUTEIHHOE H3YYECHHE YpPOBHS
MEKKYJIbTYPHOM  OCBEJOMJIEHHOCTH  TYPEUKHMX M  KBIPIBI3CKMX  YYallUXCAd  CPEIHHX
npodeccuoHanbHbIx mIKoNi. MccnemoBaHwe OBUIO 3aJyMaHO KakK OMNPOCHOE, OCHOBAaHHOE Ha
KOJMYECTBEHHOM Toaxojie. BreiOopouHas rpymma uccleAoBaHUs COCTOSIIA U3 YUaIIMXCsS CPEIHHX
npodecCuOHANBHBIX Y4eOHBIX 3aBefeHud u3 Typruu u Keipreiscrana, onpeseneHHas MpOCThIM
CIIy4aliHbIM MeTOoI0oM. J[aHHBIEC HCCeoBaHUs ObLTH COOpaHbI OJTHOBPEMEHHO Y YUAIIUXCS CPETHUX
npodeccuonanpubix MmKon Typuumum u  KsIpreisctaHa ¢ momoIliplo BecoB. B pesymbrare
WCCIIEIOBAaHMS YPOBEHb MEXKYJIBTYPHOH OCBEIOMIIEHHOCTH Y4alIuxcs MpodeccHOHaTbHBIX
cpenaux mkon Typruu u Keipreiscrana ObUT OIIEHEH KakK BBICOKHI. BBUIO yCTaHOBIIEHO, YTO
YPOBE€Hb MEXKYJIbTYPHOH OCBEIOMJIEHHOCTH Y KbIprbI3ckux yuammxcs IITY Beime, yem y
typeukux I[ITY. B xome wuccnemoBanusi ObLT cIeNaH BBIBOJA, YTO YPOBEHb MEXKKYIbTYpPHOM
OCBEJIOMIIGHHOCTH TYPEIKHX M KBIPTHI3CKUX YYallUXCsl MPO(PECCHOHANBHBIX CPEIHUX IIKOJN HE
pasznuyaics B 3aBUCUMOCTH OT Mpodecchuu OTia. bbuio 3aMedeHo0, 4TO YpOBEHb MEXKYIbTYPHOU
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OCBEJIOMJIEHHOCTH Y4YalllUXCSl CPEIHUX MPO(EeCCHOHANBHBIX IIKOJI HE Pa3Inyalics B 3aBUCUMOCTH
OT TOro, OBUIM JM y HHUX JpYy3bsl U3 JApYyroi KynapTyphl. Hakonen, Oblia H3ydeHa B3aUMOCBS3b
MEXIY YPOBHEM MEXKKYIbTYPHOU OCBEIOMJICHHOCTH YYANIMXCS CPEAHUX MTPO(ECCHOHATBHBIX
IIKOJ U MX KJIACCOM U BO3PAacTOM. Y CTaHOBJIEHO, YTO YPOBEHb MEXKYJIbTYPHON OCBEIOMIICHHOCTU
yuanquxcs [ITY Keipreizctana uMmenn BBICOKUA YPOBEHbD MOJIOAKUTEIBHON KOPPEISALMH C KIIACCOM.

Keywords: intercultural awareness, intercultural competence, vocational high school, Turkey,
Kyrgyzstan.

Knrouesvie cnosa: MeXKyIbTypHash OCBEIOMIIEHHOCTb, MEXKYJIbTYypHasi KOMIIETEHTHOCTD,
npodeccuoHanbHast cpeauss mkouna, Typrus, Keipreizcras.

Introduction

Intercultural awareness is becoming more important with each passing day as cultures get
closer to each other. Especially young people are looking for ways to continue their education
abroad while the world is shrinking with the developments in globalization and technology. This is
an experience that offers young people the opportunity to discover new things and get to know new
cultures. Mobility of people and convergence between countries necessitate communication with
different cultures. Experiencing problems and difficulties in intercultural communication has
increased the importance of cultural awareness [1]. It is possible to overcome these problems,
especially in the field of communication, with individuals who are competent in cultural content.
Because it is often not enough to have only the dictionary meaning of the words in a foreign
language. Each nation has its own unique traditions and customs. Moreover, culture directs who
individuals are and how they should behave. Therefore, individuals with intercultural awareness can
successfully communicate with people from different cultures.

The fact that students from different cultures are together every day in schools highlights
intercultural awareness and therefore competence. Young and Sachdev [2] say that the classroom
environment is the best place to develop intercultural competence. For this reason, in addition to
preserving their own cultural values, teachers should be individuals who are equipped to meet target
cultures, communicate and act in accordance with that culture [3]. The content in the target culture
to be aware of refers to national cultures such as traditions, food and beverage culture, clothing
culture and rich descriptive features [4].

Intercultural awareness is necessary to take an active role in today's world where globalization
and global finance conditions prevail. Especially vocational high school students should be able to
get to know different cultures and establish relationships with these cultures in order to acquire
techniques for coping with the problems caused by intercultural conflict environments and to apply
them effectively [5]. For this reason, especially vocational education institutions need to reflect
internationalization and intercultural understanding more than ever. It can be said that the fact that
the programs contain a wide cultural texture and that vocational high school students are informed
about alternative ways of interpreting personal and social experiences is an important step of
economic development [6] both nationally and globally. Within the framework of this perspective,
the assumption that vocational high school students will be active participants in the economy
sector through businesses according to their profession in the future has led to the emergence of this
study. In addition, cultural awareness in the study focuses on vocational high school students and
teachers discovering that there are more than one way to see the world and their participation in the
world, which is increasingly becoming a global village.

(B
E Tun nuyensuu CC: Attribution 4.0 International (CC BY 4.0) 273



broemens nayxu u npaxkmuxu [ Bulletin of Science and Practice T. 9. Ne10. 2023
https://www.bulletennauki.ru https://doi.org/10.33619/2414-2948/95

The aim of this study is to examine the intercultural awareness levels of vocational high
school students in terms of some variables. This research will take a broad perspective on how the
participants have a perception of the intercultural awareness of two relatives but people from
different countries who speak the same language and receive education in the same language based
on their common language cultures. It will focus on intercultural awareness, especially through
Turkish as a lingua franca, and therefore any claim to be made will be limited to this context. From
the perspective of this article, the conceptualization of the dynamic, limiting nature of intercultural
awareness and the relationship between culture through Turkish as a lingua franca will be
reconsidered. In addition, important inferences will be made in order to understand the skills,
attitudes and knowledge necessary for intercultural awareness.

Theoretical Background

Intercultural Awareness. The unique characteristics of each culture affect the attitudes and
behaviors of the individuals who grow up in that culture. The beliefs, values and thoughts they
acquire from this culture shape the way they understand themselves and others. The starting point of
individuals is their own culture and guides them in gaining intercultural awareness competence. In
its simplest definition, intercultural awareness is the development of awareness and understanding
of one’s own and other cultures [7].

According to Sinic, Norris and Watanabe, [8], cultural awareness emerged with the
development of international trade and was also affected by the need to study and live abroad.
According to Yassine [9], cultural awareness arises when people assume that it is not the best way
to look at the world from their own cultural perspective and need other perspectives. Byram [10] He
argues that by studying other cultures, an individual can learn not only of possible different ways
and techniques of doing things, but also of different ideas about the possible importance of different
possibilities for making sense of human life.

Intercultural awareness is the process of understanding one's own culture and other cultures.
The main purpose of gaining intercultural awareness is to increase intercultural understanding and
cooperation. Because getting to know different cultures and accepting their legitimate existence
leads the individual to think positively about differences as a human action. Cultural awareness is
mostly discussed in the foreign language learning process in the literature. However, getting to
know and being aware of different cultures has an importance that cannot be limited only to
language teaching. The process of intercultural awareness, which also includes the personal
development of the individual, and the development of competence in its continuation is an identity
problem. Because accepting the legitimacy of its own cultural identity and cultural characteristics
requires accepting the legitimacy of other cultures. This kind of personal development to Porto [11]
is a product of reaching the idea of “new” from the “other” culture. For this reason, there are many
other dimensions of intercultural awareness that need to be accepted beyond the foreign language,
such as eating and drinking, clothing, and behavior.

Cross cultural competence. Intercultural competence can be considered as a process of active
intercultural cooperation, interaction and change, where different cultural characteristics are seen as
wealth. What is important here is the characteristics that are necessary for cultures to get along with
each other, understand and recognize each other. In short, it refers to the ability and attitude of
having intercultural awareness. According to Rose [12], this skill requires having some basic
characteristics; accepting difference, coping with uncertainty, tolerating, interpreting messages
correctly, accepting the opinion of others along with your own. Therefore, it is not just a body of
knowledge, but a set of practices that also includes knowledge, skills and attitudes.
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Cultural competence requires the individual to be aware of different cultures as well as their
own. Among the cultural features that should be known, there are many features such as history,
language, nonverbal behaviors, worldviews, norms, values, do’s and don'ts, taboos, traditions,
habits, gender roles, behavior patterns [13]. In the culture in which the individual was born, he/she
has intentional-intentional knowledge about these characteristics. In order to have intercultural
competence, it is necessary to accept the legitimacy of such characteristics in different cultures.
Such an attitude will also open the door to intercultural unity in today's multicultural world. Stier
[13] divided intercultural competence into two as content and process. While referring to
information about the above-mentioned cultural characteristics in the content dimension, it
emphasizes the dynamic character and interactional context of intercultural competence in the
process part.

Purpose of the Study. The main purpose of this study is to determine the intercultural
awareness levels of Turkish and Kyrgyz vocational high school students. For this purpose, answers
to the following questions were sought:

1. What is the intercultural awareness level of vocational high school students in Turkey and
Kyrgyzstan?

2. Does the level of intercultural awareness of vocational high school students in Turkey and
Kyrgyzstan differ statistically?

3. Intercultural awareness levels of vocational high school students in Turkey and Kyrgyzstan;
Does it differ statistically according to the variables of class, father's occupation, having friends
from a different culture or not?

4. What is the relationship between the intercultural awareness levels of vocational high
school students in Turkey and Kyrgyzstan and the variables of class and age?

Method

Model. This study, which compares the intercultural awareness levels of vocational high
school students from Turkey and Kyrgyzstan, is a survey study based on a quantitative approach. In
the survey model, it is aimed to reveal certain characteristics of the research group in accordance
with reality without being manipulated [14]. Karasar [15] defines survey research as describing a
past or present situation as it is. The reason for adopting the survey model in the research is to
describe the intercultural awareness of vocational high school students as they are. In addition, this
study is a cross-cultural comparison method with a comparison of two different cultures in Turkey
and Kyrgyzstan. Cross-cultural studies are studies that focus on the systematic comparison of one
culture with another [16]. It includes people from different countries and/or ethnic groups; it makes
comparisons within the framework of a descriptive feature [17]. In this context, the intercultural
awareness levels of the vocational high school students of the two countries were compared.

Sample Group. The sample group of the research from Turkey, operating in the city of Bingol
Vocational high school, which is studying in the high school, consists of female students. The
average age of the students is 16.37. According to 2020-2021 data, there are a total of 9,323
students attending vocational education in Bing6l City (Turkish Statistical Institute, 2020). 335
vocational high school students were selected by random sampling from these students. This
number is 3.6% of the total number of vocational high school students. The sample group selected
from Kyrgyzstan consisted of Kyrgyz students studying at the Anatolian Vocational High School
for Girls operating in the city of Bishkek and affiliated with the Embassy of the Republic of Turkey.
The average age of the students was determined as 16.26 (ss=1.09). The number of students
attending secondary vocational education institutions in the Chiy Region, including Bishkek in
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Kyrgyzstan, in 2021 is 5,748 (36,463) (National Statistical Committee of the Kyrgyz Republic,
2023). 227 of the students were included in the study with random sampling technique, and this
number constitutes 3.9% of the population.

Table 1
DESCRIPTIVE DATA ON SAMPLE GROUPS
Category Turkey Kyrgyzstan
Grade 9 85 50
10 65 46
11 111 46
12 74 85
Age 15 104 72
16 79 62
17 77 53
18 75 40
Do you have friends from other Yes 183 140
cultures? No 152 87
Father Occupation Farmer 81 36
Self-Employed 126 61
Tradesman 63 73
Officer 65 57

Data Collection Process

Intercultural Awareness Scale (KAF) developed by Rozaimie et al. [18] and adapted to
Turkish by Karabuga Yapar and Ecevit Alpar [19] was used to collect the data of the research. It is a
9-item scale that measures intercultural awareness. The existing cultural awareness dimension of
the scale consists of items 1, 6, 8, 9, the perceived cultural awareness dimension consists of items 3
and 5, and the cultural communication awareness dimension consists of items 2, 4 and 7. It has a 5-
point Likert-type rating. Scale items are inversely coded. High scores on the scale indicate a low
level of intercultural awareness, and low scores indicate a high level of intercultural awareness.

In their study on the reliability of the scale, Rozaimie et al. found that the Cronbach's alpha
coefficient ranged between 0.39 and 0.68 for the sub-dimensions; applied factor analysis to test the
construct validity in the validity study and determined that the scale had a 3-factor structure. Factor
load values of the items.5582. The lowest score obtained from the intercultural awareness scale is 9
and the highest score is 45. The low score obtained from the scale indicates that individuals have
intercultural awareness.

Data Processing

In order to determine which of the parametric or non-parametric tests will be used in the
analysis of the quantitative data, it was first examined whether the data were normally distributed.
Kurtosis and skewness values were examined to determine whether they fulfilled the [20] normal
distribution condition, which is accepted as a basic assumption in the statistical analysis and
structural equation model. Because some researchers [21, 22] Kurtosis and skewness values in
Social Sciences They accept that it is between +1.00 and —1.00 as sufficient evidence for a normal
distribution. Accordingly, kurtosis and skewness values of both data sets were examined. The data
obtained from Turkish students indicate that your kurtosis value is -.55 and the skewness value -.09;
The kurtosis value of the data obtained from Kyrgyz students51 and the skewness value is .coated

(B
E Tun nuyensuu CC: Attribution 4.0 International (CC BY 4.0) 276



broemens nayxu u npaxkmuxu [ Bulletin of Science and Practice T. 9. Ne10. 2023
https://www.bulletennauki.ru https://doi.org/10.33619/2414-2948/95

and in apparent fair condition. These values were assumed to provide sufficient evidence that the
data were normally distributed, and it was decided to use parametric tests. Eta Square (nz)
correlation coefficient was used to calculate the effect value of the result for independent samples t
test. The Eta Square value indicates how much a variable or factor explains the total variance in the
other variable [23]. According to Cohen [24] .01 as small, .06 as medium and .14 Eta Square value
shows a high effect. In other words; 01 1% of the variance is explained by the independent variable
or factor, .06 explained 6% of the variance and .14 indicates that 14% of the variance is explained
by the independent variable or factor. The formula is as follows:

t2

=
t? + (n1+ny-2)

Findings
In this section, findings related to sub-problems are included within the framework of the data
obtained within the scope of the research.

Table 2
CULTURAL AWARENESS LEVELS OF VOCATIONAL HIGH SCHOOL STUDENTS
Range Value min. max. n X Ss
Turkish Strongly Agree (1) 1.00-1.80 111 4.00 335 2.39 51
Agree (2) 1.81-2.60
Not Sure (3) 2.61-3.40
Disagree (4)3.41-4.20
Strongly Disagree (5) 4.21-5.00
Kyrgyz Strongly Agree (1) 1.00-1.80 1.10 3.33 227 2.30 43
Agree (2) 1.81-2.60
Not Sure (3) 2.61-3.40
Disagree (4)3.41-4.20
Strongly Disagree (5) 4.21-5.00

When Table 2 is examined, it is seen that the lowest score average of the cultural awareness
levels of Turkish vocational high school students is 1.11 and the highest score average is 4.00. The
lowest average score of Kyrgyz students is 1.10 and the highest average score is 3.33. It has been
observed that the mean score of Turkish students regarding the cultural awareness levels is 2.39,
and that of Kyrgyz students is 2.30.

This result expresses the option “I agree” (2) and shows that the cultural awareness levels of
the participants are generally high. Findings regarding the items that vocational high school students
gave the highest and lowest scores among the items of the KAF scale were presented by tabulating.

Table 3 shows the items that Turkish and Kyrgyz vocational high school students gave the
highest and lowest scores. Accordingly, it was understood that the item that Turkish students gave
the highest score was the “I know and respect that traditions and beliefs about daily life are applied
differently from culture to culture” and the item that they gave the lowest score was the “Racist
expressions should be ignored at times” item. While the item that Kyrgyz students gave the highest
score was the same as the Turkish students, the item that they gave the lowest score was the item
that [ think my culture is different from the culture of the people around me.
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Table 3
THE ITEMS THAT VOCATIONAL HIGH SCHOOL STUDENTS GAVE THE HIGHEST
AND LOWEST SCORES

Item Statements Average  Total
no Scores
Turkish ~ Maximum 9 I know and respect that traditions and beliefs about 1.84 615
daily life are applied differently from culture to culture
Minimum 2 Sometimes racist expressions need to be ignored. 3.46 1154
Kyrgyz  Maximum 9 I know and respect that traditions and beliefs about 1.94 441
daily life are applied differently from culture to culture
Minimum 1 I think my culture is different from the culture of the 2.85 649

people around me

Table 4 shows the differentiation status of the KAF levels of vocational high school students
from Turkey and Kyrgyzstan according to the nationality variable. Accordingly, it was observed that
the KAF levels differed statistically between the two groups (t=2.172; p<<.05). The effect value of
the difference is .01, so it was determined that there was a low effect. Considering the arithmetic
averages of the groups, it was understood that the difference was significant in favor of Kyrgyzstan,
that is, the KAF levels of Kyrgyz vocational high school students were higher than Turkish
vocational high school students.

Table 4
T-TEST RESULTS FOR COMPARISON OF ATTITUDES TOWARDS KAF BY COUNTRIES
Country n X ss sd t p U
Turkey 335 2.39 51 560 2.172 .03 01
Kyrgyzstan 227 2.30 43

Table 5 shows the differentiation of the KAF levels of Turkish and Kyrgyz vocational high
school students according to the grade variable. As can be seen from the table, the KAF levels of
Turkish vocational high school students did not differ statistically according to the grade variable (p
=.05), on the other hand, it was observed that the KAF levels of Kyrgyz vocational high school
students differed (p=<<.05). As a result of the Benferroni test applied to understand at which grade
level Kyrgyz vocational high school students differ, it was determined that this differentiation was
in favor of the 11th grades between the 9th and 11th grades. In other words, in the Kyrgyzstan
group, 11th grade students had higher KAF levels than 9th grade students.

Table 5
ANOVA ANALYSIS RESULTS FOR COMPARISON OF TURKISH
AND KYRGYZ STUDENTS’” KAF VALUES BY GRADE VARIABLE
Country Grade 12 n X sd F p Difference
Turkey 9 85 2.40 49 1,049 37 —
10 65 2.42 .50
11 111 2.43 57
12 74 2.30 45
Kyrgyzstan 9 50 2.30 41 2,927 .03 9/11
10 46 2.42 40
11 46 2.36 48
12 85 221 40
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Table 6 shows the differentiation status of the KAF levels of Turkish and Kyrgyz vocational
high school students according to the father profession variable. A one-way Anova analysis was
conducted to understand whether there is differentiation, in other words, whether the father's
occupation has an effect on the KAF levels of vocational high school students. As a result of the
test, it was understood that the KAF lines of both Turkish vocational high school students and
Kyrgyz vocational high school students did not differ statistically according to the father's
profession (p=.05).

Table 6
ANOVA ANALYSIS RESULTS FOR THE COMPARISON OF TURKISH AND KYRGYZ STUDENTS’
KAF VALUES ACCORDING TO THE VARIABLE OF FATHER’S PROFESSION

Country Grade 12 n X sd F p Difference

Turkey Farmer 81 241 47 1.335 .26 —
Free 126 2.45 52
Tradesman 63 2.32 .56
Officer 65 2.32 48

Kyrgyzstan ~ Farmer 36 2.31 44 101 .96 —
Free 61 2.32 47
Tradesman 73 2.30 40
Officer 57 2.28 A4

Table 7 shows the differentiation status of vocational high school students from Turkey and
Kyrgyzstan according to the variable of whether they have friends from different cultures or not.
Accordingly, it was observed that the KAF levels of both Turkey and Kyrgyzstan groups did not
differ statistically between those with and without friends from different cultures (p>.05). When the
arithmetic averages of the groups are taken into consideration, the KAF levels of those who have
friends from different cultures are higher in both Turkey and Kyrgyzstan groups than those who do
not.

Table 7
T-TEST RESULTS FOR THE COMPARISON OF ATTITUDES TOWARDS KAF ACCORDING
TO THE VARIABLE OF WHETHER OR NOT THEY ARE FRIENDS FROM DIFFERENT CULTURES

Country n X ss sd t p e
Turkey Yes 183 2.34 .55 333 -1.821 .07 —
No 152 2.45 45
Kyrgyzstan  Yes 140 2.29 44 225 —.430 .66 —
No 87 2.32 40
Table 8

PEARSON TEST RESULTS OF THE RELATIONSHIP BETWEEN
TEACHER CANDIDATES’ KAF LEVELS AND CLASS AND AGE

Grade 12 Age

Turkey r .05** .03
p .34 .53

n 335 335

Kyrgyzstan r 14 .03
p 0.09 .68

n 227 227
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Table 8 shows the results of the correlation analysis between the KAF levels of vocational
high school students and their grade and age levels. First of all, as a result of the correlation analysis
conducted for the Turkey group, it was observed that there was a low level of positive correlation
according to the class and age variable of the students. In other words, although Turkish vocational
high school students are at a low level, their grade and age levels increase, while their KAF levels
also increase. The same is true for Kyrgyz vocational high school students. In other words, as the
class and age levels of Kyrgyz vocational high school students increase, their KAF levels also
increase. It was determined that there is a higher correlation between the grade levels of Kyrgyz
vocational high school students and their KAF levels, unlike the others.

Discussion and Conclusion

In this study, it was aimed to compare the intercultural awareness levels of Turkish and
Kyrgyz students. In this context, the awareness of Turkish and Kyrgyz vocational high school
students about their own culture and other cultures was compared. The reason for this is
immigration, which is one of the areas where the impact of globalization is felt the most, and
multicultural communication and education environments are becoming widespread thanks to the
unlimited communication that technology has offered to humanity [25]. This requires students to
develop their sensitivity about their own culture and other cultures. Because it is possible to create a
more peaceful environment through intercultural understanding and respect. There are sufficient
definitions in the literature on the concepts of intercultural understanding and awareness [26-28].
Without mentioning this, the results regarding the intercultural awareness levels of Turkish and
Kyrgyz students will be discussed based on the literature.

In the study, first of all, the cultural awareness levels of Turkish and Kyrgyz vocational high
school students were examined, and it was understood that the mean scores of Turkish and Kyrgyz
vocational high school students corresponded to the high level of the scale. However, it was
observed that the average score of Turkish vocational high school students was slightly lower than
that of Kyrgyz vocational high school students. While the high or no difference may be related to
the sample group, sometimes it may also be related to the school. Because, as Hayden and
Thompson [29] stated, sometimes an international school does not claim to provide international
education, while the education of a non-international school can be international. The bilingual
structure of Kyrgyzstan and its multinational character from the Soviet Union also affect the young
people’s approach to different cultures. On the other hand, Turkey, especially the city from which
the sample was taken, has a monocultural and monolingual structure. It can be shown as the reason
for this differentiation in the intercultural awareness levels of vocational high school students. The
reason for this is that intercultural awareness is expected to be more developed in bilingual
education systems than monolingual ones. Because learning a language requires not only
memorizing words, but also learning the characteristics of that culture [30].

Among the items of the scale, it was examined which item Turkish and Kyrgyz vocational
high school students rated high and which item they rated low. Accordingly, it was understood that
the item that both sample groups gave the highest score was the item that stated that the differences
regarding traditions and beliefs were accepted and respected. It was observed that the item that
Turkish vocational high school students gave the lowest score was the item that stated that racist
expressions should be allowed at times, while the item that Kyrgyz vocational high school students
gave the lowest score was the item that stated that their culture was different from the culture of the
people around them. It is believed that the fact that the item given the highest score by Turkish and
Kyrgyz vocational high school students is the same is due to the fact that these two sample groups
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are a related community. Because similar results were obtained in the research conducted by
Giingavdi and Polat [31], and it was stated that the reason for this was that Kyrgyz students had
similar characteristics with Turkish students in terms of language and culture.

Another finding reached in the study is whether there is a statistically significant difference
between the intercultural awareness levels of Turkish and Kyrgyz vocational high school students.
As a result of the test, although not statistically significant, it was concluded that Kyrgyz vocational
high school students had high intercultural awareness compared to Turkish vocational high school
students. Another important finding of the study is whether the intercultural awareness levels of
Turkish and Kyrgyz vocational high school students differ according to the class variable.
Accordingly, while it was observed that the intercultural awareness levels of Turkish vocational
high school students did not differ statistically according to the class variable, it was determined
that the intercultural awareness levels of Kyrgyz vocational high school students differed between
Oth and 11th grades. It has been understood that the cultural awareness of the 9th graders who have
just started vocational high school is higher than that of the 11th grades. Saka and Asma [32]
reached similar results in their research with ELT students.

One of the other important findings of the study is whether the intercultural awareness levels
of Turkish and Kyrgyz vocational high school students differ according to their father's profession.
As a result of the test, it was determined that there was no statistical difference according to the
father's profession in both sample groups. However, considering the average scores, it was
determined that the intercultural awareness levels of the Turkish vocational high school students
whose fathers were tradesmen and civil servants were higher than the others. Among the Kyrgyz
vocational high school students, it was observed that the intercultural awareness levels of those
whose fathers were civil servants were higher than the others.

In the study, students were asked whether they had friends from different cultures and
accordingly, it was examined whether there was a differentiation between those who said yes and
no. It was found that the intercultural awareness levels of those with and without friends from
different cultures did not differ statistically significantly from both sample groups. However, when
the mean scores are taken into account, it has been observed that those who have friends from
different cultures have a higher intercultural awareness than those who do not. Oii and Ali [33] also
reached similar results in their research and looked at the statistical differentiation of intercultural
awareness levels of students who are abroad and who are not. They concluded that students who
were abroad had a higher level of intercultural awareness than those who were not. This can be
explained by a better understanding that students who have friends from different cultures or have
been abroad can have cultures outside their own culture and that people can have different cultural
characteristics.

The final finding of the study is the results of the analysis conducted on the level and
direction of the relationship between the intercultural awareness levels of vocational high school
students and their class and age levels. Accordingly, it was observed that there was a very low
positive relationship between the intercultural awareness levels of Turkish vocational high school
students and their grade and age levels. However, the relationship between the intercultural
awareness levels of Kyrgyz vocational high school students and their class and age levels was
examined, and it was understood that there was a high level of positive relationship between
intercultural awareness levels and their classes. In other words, as the cultural awareness levels of
Kyrgyz vocational high school students increase, their grade levels also increase.
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