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Abstract. Foreign Language Teachers for Specific Purposes have a lot in common with
teachers of general foreign language. For both it is necessary to consider linguistic development and
teaching theories, to have insights in contemporary ideas regarding their own position and role as
well as the position and role of foreign language learners in education and to face new technologies
offered as an aid to improve their methodology. The most important difference lies in the learners
and their purposes for learning English. ESP students are usually adults who already have some
acquaintance with English and are learning the language in order to communicate a set of
professional skills and to perform particular job-related functions. An ESP program is therefore
built on an assessment of purposes and needs and the functions for which English is required.

Annomayus. IlpenogaBareiay HHOCTPAHHOTO SI3bIKa Ui CIELMAJBHBIX LI€JI€H UMEIOT MHOTO
o0IIero ¢ mpenojaBaTesisiMi, KOTOpbIe 00y4aloT 00IIeMy HHOCTPaHHOMY s3bIKY. 1 TeMm, u apyrum
HEOOXOIMMO YUYHUTHIBAaTh TEOPHUU JIMHTBHCTUYECKOTO pAa3BUTUS M IPENOJABaHMSA, IOHUMATh
COBPEMEHHBIE HJI€U OTHOCUTEIHHO UX COOCTBEHHOIO IMOJIOKEHHUS M POJIM, a TaKkKe MOJOKESHUS U
poJId, T€X CTYAEHTOB, KOTOpbIE HM3y4alOT MHOCTPAHHBIA $I3bIK B BY3€, a TAKXKE CTAJIKUBATbhCS C
HOBBIMU TE€XHOJIOTHSMH, MpeJlaraéMbIMU B Kau€CTBE MOMOUIM JJIs YIYULIEHUS] UX METO0JIOTHH.
CaMoe Ba)KHOE pa3IMyue 3aKII04aeTCs B CTYACHTAaX U UX LIEJSAX B MPOIECCEe U3YUEHMS aHITIUHCKOTO
a3bika. Ctynentamu ESP 00blyHO siBSIOTCS Te OOydaemble, KOTOpBIE YK€ HEMHOIO 3HAaKOMBI C
AQHMIIUKUCKUM SI3BIKOM M H3YYalOT €ro, 4TroObl mepeaars Habop MpoQeCcCHOHATBHBIX HABBIKOB U
BBITIOJIHSITH ONpeneNieHHble (PyHKIMH, CBsi3aHHbIE ¢ pabotoil. Takum oOpazom, mporpamma ESP
OCHOBaHa Ha OIIEHKe IleNied, moTpeOHocTell M (QYHKUMI 00ydyaeMbIX, JUIsl KOTOPBIX TpeOyeTcs
AHIJIMWCKUAN SI3BIK.
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Knrouesvie crnosa: aHTAMICKUN ISl CTICIUANBHBIX IeNed, MU3aiiH, pa3paboTka MaTepuasoB,
OIICHKA, O0IIeHUE, TPO(HECCHOHAIBHBI KOHTEKCT.

The current study investigates problems among teachers and students at private school “Wise
School” in Tashkent, Uzbekistan. Although English is of particular importance to students,
particularly those who are in scientific domains, there are problems for both teachers and students.
The former pertains to the critical teaching situations as far as dealing with specialist texts is
concerned, but the latter refers to the students' low-level English skills and the dissatisfaction of
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subject-matter teachers in relation to the students' poor communication skills. Language teachers
find some difficulty in teaching ESP materials due to the lexical complexity of very scientific and
technical texts included in the units being taught. Also, the teachers' lack of the texts background
knowledge adds a further barrier to the teaching process. Hence, the teachers will be in critical
situations with their students, who are always more knowledgeable about the text content due to
their previous education. Consequently, the ESP courses don't achieve the target objectives, and this
creates dissatisfaction for both students and teachers [1-3].

ESP is a style of teaching, as they all are, that has positive and negative aspects. Coming from
a background unrelated to the discipline in which they are asked to teach, ESP teachers are usually
unable to rely on personal experiences when evaluating materials and considering course goals.
They are also unable to rely on the views of learners who tend not to know what English abilities
are required by the profession they hope to enter. The result is that many ESP teachers become
slaves to the published textbooks available, even when the textbook they are using aren't perfectly
suited for the needs of the student.

There are many resources available on the net and websites that offer information but how
much background reading does the ESP teacher need' In order to meet the specific needs of the
learners and adopt the methodology and activities of the target discipline, the ESP Practitioner must
first work closely with field specialists. An ESP teacher is should remember that they are not
specialists in the field, but in teaching English. Every time that person enters the classroom they
should understand that our subject is English for the profession, and not the profession in English.
They should help the students, who generally know their subject much better, develop the skills
which are essential for them in understanding, using, and presenting authentic information in their
profession. A professional ESP teacher must be able to easily switch from one professional field to
another without being obliged to spend months on getting started [4].

How many types of English for specific purposes do we have and what does each of them
study in particular? What are the expectations of ESP learners who attend such courses?

Regarding to the expectations, learners have at least three kinds of expectations:

1. Cultural-educational

2. Personal and individual

3. Academic/occupational

The first two have a close relationship with the learner’s own background and his view of
himself as a learner, his expectation of success, his optimism or pessimism about the ESP course in
terms of what he expects to learn. The last ones relate to the branch of ESP, which represents the
type of ESP. These sets of expectations are the ones most commonly expressed in advance, when a
needs-analysis is carried out.

The result of the class observations and semi-structured interviews with the ESP teachers at
private school “Wise School” in Tashkent, Uzbekistan indicated to some obstacles during teaching
English to level two students. These difficulties are due to the scientific context and content of the
texts which are almost adjacent to specialist lexical items, nominal compounds, and non-verbal
information and scientific formula [5].

Added to this, the teachers' lack of the schemata about the topics included in these scientific
texts hinders making use of contextual and textual instances to reduce the barrier of understanding
such difficult texts. More importantly, the wide gap between the students’ background knowledge
and that of the teachers as far as texts topics are concerned due to the nature of the previous
education of each, bearing in mind the cultural aspect of Uzbek students. Culturally speaking in
Uzbekistan, the teacher is an information source and has to answer any question addressed by
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students to attain their satisfaction in the teaching process. This, in fact, maximizes the challenging
rate of administrating ESP courses among private school “Wise School” students [6].

The ESP issue essentially concerns three aspects: the ESP teacher, the subject-matter
instructor, and the ESP learner who is sometimes expected to be more knowledgeable than the ESP
teacher with regard to some chunks of specialist information. This, in fact, may contribute to ESP
problems both for the teacher and the learner. However, the skillful ESP teacher should be able to
make use of the student’s potential content background knowledge and get some scolding hints
from the specialist teachers in order to reduce the lexical and content complexity of some texts.
Therefore, it is necessary to attain harmonization between these three elements in order to achieve
successful learning situations in ESP classes.

In relation to the communication between the teachers and their students in ESP classes, the
responses referred to the lack of effective communicative situations due to the teacher-based
teaching strategies that cast the full burden on the teacher in the teaching process without any help
from the side of students as far as the technical and scientific background knowledge is concerned
[7].

With regard to the students' performance in ESP courses over the last four semesters, the
teachers referred to a very low performance, and this aligned with the continuous complains of the
subject- matter teachers about the students' low level in English language and their inability to use
English as a medium of instruction. This verifies the ineffectiveness of the current ESP teaching
methods among private school “Wise School” students and may generate a fruitful academic
research.

In our view, ESP courses should be undertaken by highly qualified ESP teachers so that they
can achieve the target objectives. That is to say, we strongly support the notion of conducting
training sessions for the current teachers, particularly those who will be engaged in teaching level
two ESP materials. Yes, it is true that they are all academically qualified, as the selection caliber of
the teaching staff members at private school “Wise School” in Tashkent, Uzbekistan is strict.
However, the English language teachers may lack certain professional technicalities of teaching
English in such new pedagogical environment. Furthermore, it is more effective to depend on the
textual clues to deal with unfamiliar lexical items better than looking them up in dictionaries and
make use of the lexical familiarization which is intentionally provided by the author for a specific
reader. More importantly, in an ESP class, the teacher should focus on the expression rather than the
content when dealing with technical texts; they should emphasize on the linguistic features of these
texts, as it is main concern of ESP settings. That is to say, students are supposed to study the
morphological and grammatical structures of some text sentences and use technical lexical items in
academic situations verbally and nonverbally. For example, students should be able to recognize the
lexical and syntactical parts of some sentences and how to reword them in several structures [8].

The first thing that needs to be said is Foreign Language Teachers for Specific Purposes have
a lot in common with teachers of general foreign language. For both it is necessary to consider
linguistic development and teaching theories, to have insights in contemporary ideas regarding their
own position and role as well as the position and role of foreign language learners in education and
to face new technologies offered as an aid to improve their methodology. The most important
difference lies in the learners and their purposes for learning English [9].

Obviously, ESP students are usually adults who already have some acquaintance with English
and are learning the language in order to communicate a set of professional skills and to perform
particular job-related functions. An ESP program is therefore built on an assessment of purposes
and needs and the functions for which English is required. ESP concentrates more on language in
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context than on teaching grammar and language structures. It covers subjects varying from
accounting or computer science to tourism and business management. The ESP focal point is that
English is not taught as a subject separated from the students' real world; instead, it is integrated
into a subject matter area important to the learners. As a matter of fact, ESP combines subject matter
and English language teaching. Such a combination is highly motivating because students are able
to apply what they learn in their English classes to their main field of study.

The analysis of the result of this study showed that a professional ESP teacher must be able to
switch from one professional field to another without being obliged to spend months on getting
started. The material should be provided by the professors or experts in the subject. It should be
authentic, up-to-date, and relevant for the students' specializations. The ESP teacher ends up
performing five different roles including teacher, collaborator, course designer and materials
provider, researcher, and evaluator. The first role as 'teacher’ is synonymous with that of the general
English teacher. It is in the performing of the other four roles that differences begin to emerge.
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