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Abstract. The development of sustainable learning motivation in primary school learners is a
crucial factor in their academic success and personal growth. This article examines the
psychological and pedagogical conditions that contribute to the formation of stable motivation,
including the role of emotional engagement, teacher-student interaction, and the application of
innovative teaching methods. The study is based on theoretical analysis and empirical research,
incorporating the views of prominent scholars in the field. The findings highlight the importance of
a supportive educational environment and differentiated instruction in fostering long-term
motivation.

Annomayus. Pa3BuTne ycTOMYMBOW Y4eOHOH MOTHMBAIMM y YYalIMXCsl HAYaJbHOW IIIKOJBI
ABJISICTCSA BOKHEUIIMM (PaKTOPOM MX aKaJeMUYECKOH yCHEeIHOCTH U JMYHOCTHOTO pocTta. B crarbe
paccMaTpuBarOTCsS  [ICUXOJIOrO-TIEJarorMueckue ycioBUs, CIOCOOCTBYIOIIME (HOPMHUPOBAHUIO
YCTOMYMBOM MOTHMBALM¥, B TOM YHCJIE POJIb SMOLMOHAJIBHONW BOBJIEYEHHOCTH, B3aMMOIECHCTBUS
YUWTENS] U YUYEHUKa, IPUMEHEHHs] NTHHOBAllMOHHBIX METO/I0B 00yueHus. lccienoBaHnue 0CHOBaHO
Ha TEOPETUYECKOM aHaJIU3€ U OMIIMPUYECKUX HCCIECIOBAaHUAX, BKIIFOYAIOIIMX B3IVISAABI BHJIHBIX
y4€HBIX B 3TOM oOnacTu. Pe3ynprarsl HOAUEPKUBAIOT BaXKHOCTh OJIArONPUATHON 00pa3zoBaTebHON
cpenbl v tuddepeHITuPOBAHHOTO 00yUeHUs 17151 (GOPMUPOBAHUS TOJTOCPOUYHON MOTHUBAITUH.
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Motivation is a fundamental component of effective learning. In primary education, the
formation of sustainable learning motivation plays a key role in ensuring students' cognitive and
emotional engagement. Developing stable motivation from an early age significantly impacts a
child’s academic success, social adaptation, and overall attitude towards learning. Without proper
motivational strategies, students may become disengaged, leading to decreased academic
performance and a lack of enthusiasm for further education.

Numerous psychological and pedagogical theories emphasize the necessity of intrinsic and
extrinsic motivational factors in the learning process. Psychological conditions, such as emotional
security, self-efficacy, and cognitive stimulation, are essential for maintaining long-term interest in
learning. Meanwhile, pedagogical strategies, including differentiated instruction, autonomy-
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supportive teaching, and constructive teacher-student interactions, play a critical role in shaping a
child's academic motivation.

The study of motivation in education has evolved over time. Lev VWygotsky (1978) introduced
the concept of the "zone of proximal development,” emphasizing the role of social interaction in
learning. According to WWgotsky, learning is most effective when students are guided by more
knowledgeable peers or teachers within their developmental range. His theory underscores the
importance of social interaction and support in fostering motivation [1].

Deci and Ryan developed the Self-Determination Theory, which highlights intrinsic
motivation as a key factor in sustained academic engagement. They identified three essential
components that drive motivation: autonomy, competence, and relatedness. When students feel a
sense of ownership over their learning, believe in their capabilities, and have strong social
connections, their motivation significantly increases [2].

Alexei Leontiev focused on the activity-based nature of motivation, suggesting that
meaningful tasks enhance student involvement. He argued that motivation is closely linked to the
value students assign to learning activities. When students perceive educational tasks as personally
meaningful, their engagement and willingness to persist in challenges increase [3].

The research employs a mixed-methods approach, combining qualitative and quantitative
data. Surveys and structured interviews were conducted with primary school teachers and learners
to assess motivational strategies and their effectiveness. Classroom observations were carried out to
analyze teacher-student interactions and the impact of various pedagogical techniques. Additionally,
a literature review was conducted to synthesize existing research on the topic.

According to them: Learning motivation refers to the internal and external factors that drive
learners to engage in educational activities. Internal factors include curiosity, intrinsic interest, and
the desire for self-improvement, while external factors involve rewards, teacher encouragement, and
social recognition. A well-balanced combination of both types of motivation fosters long-term
engagement and resilience in learning. Sustainable motivation ensures that students are not only
interested in achieving academic success but also develop a love for learning that persists beyond
the classroom environment.

Psychological conditions include emotional well-being, self-efficacy, and cognitive
engagement, which influence motivation levels. Emotional well-being is essential for students to
feel secure and confident in their abilities, reducing anxiety and fear of failure. Self-efficacy, or a
student's belief in their capacity to succeed, plays a crucial role in sustaining motivation and
perseverance in challenging tasks. Cognitive engagement, which refers to the depth of student
involvement in learning activities, is enhanced through problem-solving, critical thinking, and
interactive learning experiences. A positive psychological climate in the classroom encourages
students to embrace learning with enthusiasm and persistence [4].

Pedagogical strategies encompass teaching methods, classroom environment, and learner-
teacher relationships that support motivation. Effective pedagogical strategies include differentiated
instruction, where teaching is tailored to diverse learning styles and abilities, and active learning
approaches such as group discussions, hands-on activities, and project-based tasks. A well-
structured classroom environment that promotes collaboration and respect enhances student
motivation by creating a supportive learning community. Additionally, the role of the teacher as a
mentor and motivator is crucial—providing constructive feedback, recognizing student
achievements, and fostering an atmosphere of mutual trust and encouragement can significantly
impact motivation levels [5].

Key Psychological and Pedagogical Conditions for Sustainable Learning Motivation should
include the following: Emotional Engagement and Psychological Comfort — A positive emotional
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climate in the classroom enhances student motivation and reduces anxiety. Teachers can foster this
by showing empathy, encouraging peer collaboration, and using positive reinforcement. For
example, creating a classroom culture where mistakes are seen as learning opportunities rather than
failures can help reduce students' fear of participating [6].

Cognitive Stimulation and Intellectual Curiosity — Encouraging critical thinking, problem-
solving, and inquiry-based learning fosters deep interest and long-term engagement in the learning
process. Teachers can incorporate open-ended questions, real-life problem-solving tasks, and
debates to make learning more engaging and thought-provoking [7].

Self-Efficacy and Personal Achievement — Developing a growth mindset and self-confidence
in students enables them to take on academic challenges with persistence and resilience. Practical
strategies include goal-setting exercises, self-reflection journals, and scaffolding techniques that
provide step-by-step guidance to help students gradually build confidence in their abilities.

Autonomy-Supportive Teaching — Encouraging student choice and self-directed learning
fosters intrinsic motivation and a sense of ownership over learning activities. For instance, allowing
students to choose their own project topics or giving them options in how they demonstrate their
learning (e.g., through presentations, essays, or creative projects) increases engagement.

Differentiated Instruction and Inclusive Education — Tailoring lessons to individual student
needs ensures engagement and prevents frustration, supporting motivation in diverse learning
groups. Teachers can use flexible grouping, personalized learning plans, and adaptive teaching
materials to ensure every student receives instruction at an appropriate level [8].

Constructive Teacher-Student Interaction — Supportive relationships, timely feedback, and
recognition of student progress contribute to long-term motivation and foster a positive learning
experience. Specific techniques include regular one-on-one check-ins with students, personalized
feedback rather than general praise, and celebrating small achievements to reinforce progress [9].

Gamification and Interactive Learning — Modern educational tools, including gamification,
digital resources, and collaborative learning techniques, enhance student interest and engagement.
Teachers can integrate game-based learning apps, badges for achievements, and classroom
competitions to make learning more enjoyable and interactive.

The formation of sustainable learning motivation in primary school learners is a critical
component of their educational journey, influencing not only their academic performance but also
their long-term engagement with learning. Motivation in the early years serves as the foundation for
developing a lifelong love for knowledge and academic success. To foster this motivation, it is
essential to recognize and implement a range of psychological and pedagogical conditions that
support the cognitive, emotional, and social growth of young learners.

Psychologically, the formation of motivation in primary school children is intricately
connected to their developing self-concept, emotional well-being, and intrinsic interest in learning.
Children at this age are forming their understanding of themselves as learners, and their motivation
is significantly influenced by their emotional experiences within the classroom. Positive
reinforcement, encouragement, and recognition of achievements help build self-esteem and a sense
of competence, which are crucial for sustaining motivation. Additionally, the encouragement of
curiosity and autonomy plays a significant role in maintaining intrinsic motivation, as children
begin to connect personal interests with their learning experiences.

Pedagogically, the approach to teaching must align with the developmental needs and
cognitive abilities of primary school children. A student-centered approach, where teachers facilitate
active learning through hands-on experiences, inquiry-based learning, and collaborative activities,
fosters deeper engagement. The role of the teacher is vital in creating an environment where
students feel safe to explore, make mistakes, and grow without fear of judgment. The integration of
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varied teaching methods, such as game-based learning, project-based assignments, and interactive
technologies, ensures that learning is dynamic, interesting, and adapted to the diverse needs of
learners. Furthermore, fostering positive teacher-student relationships based on trust and respect
significantly impacts motivation, as students are more likely to be motivated by teachers who show
genuine care for their well-being and academic progress.

Another essential pedagogical condition is the alignment of learning objectives with students'
personal interests and real-life contexts. When students can see the relevance of what they are
learning to their everyday lives and future aspirations, they are more likely to remain engaged and
motivated. Moreover, offering opportunities for students to take responsibility for their learning,
make choices, and set personal goals contributes to developing a sense of ownership and
accountability, which strengthens their motivation.

The collaboration between teachers, parents, and peers further reinforces motivation.
Supportive family involvement, where parents provide encouragement, celebrate achievements, and
create a positive learning environment at home, complements the efforts of educators in the
classroom. Peer relationships and cooperative learning experiences also play a role in sustaining
motivation, as children learn from and motivate one another in a shared learning environment.

In conclusion, the formation of sustainable learning motivation in primary school learners
requires a multifaceted approach, integrating psychological and pedagogical conditions that nurture
the emotional, cognitive, and social aspects of development. It is crucial for educators to create an
atmosphere where students feel valued, capable, and intrinsically motivated to learn. By focusing on
the emotional well-being of students, creating engaging and meaningful learning experiences, and
fostering a supportive environment, teachers can lay the groundwork for students to develop a
lifelong passion for learning, which will continue to benefit them throughout their academic and
personal lives.
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Annomayus. OTHeBas MOATOTOBKA — OJMH U3 OCHOBHBIX INPEAMETOB OOEBOI MOATOTOBKH,
IEJIBI0 KOTOPOTO SBJISIETCs 00yYEeHUE JIMYHOTO COCTaBa MOAICPKAHUIO BOOPY)KEHUS TIOpa3IeICHHUs
B TOCTOSHHOH TOTOBHOCTH K TPUMCHEHHIO W BEACHUIO AS((EKTUBHOTO OTHS B YCIOBHSX
coBpeMeHHOTo 0o0s. OCHOBHOW 3amadeii OrHEBOW IMOATOTOBKH KYPCAHTOB SIBJISICTCSl IOATOTOBKA
Oymymiero oguiepa, TBEpIAO 3HAIOIIETO BOOPYKEHHUE CBOETO TOJPA3/CICHHS, OCHOBBI M IMpaBUIIA
CTpeNIbOBI M3 OPYKHUS, YMEIOLIEro TOpaXkarh eI C TEePBOro BhICTpeNa (04epenu), YIpaBisaTh
OTHEM CBOCTo, MNPUIAHHBIX M IOJICPKHBAIOIINX IOAPA3ACICHHA, METOIUYECKH IPABHIIbHO
o0ydJarh MOMYNHEHHBIX OTHEBOMY MacTepCTBY. BbICOKas orHeBasi BEIyYKa U KYJIbTypa KypcaHTa, a B
nocyeayomeM — oduiepa, OCHOBBIBACTCS HA 3HAHUU M IIyOOKOM IMOHUMAHHH OOBEKTHBHBIX
IIPOLIECCOB, 3aKOHOMEPHOCTEH, SIBICHUH, BO3HUKAIOUIUX IPH CTPeIb0e M COCTABIAIONIUX €€
OCHOBBL.

Abstract. Fire training is one of the main subjects of combat training, the purpose of which is
to train personnel to maintain the unit's weapons in constant readiness for use and effective fire in
modern combat. The main task of fire training for cadets is to prepare a future officer who has a
firm knowledge of the weapons of his unit, the basics and rules of firing weapons, who is able to hit
targets with the first shot (burst), control the fire of his own, attached and supporting units, and
methodically correctly teach subordinates fire skills. High fire training and culture of a cadet, and
subsequently an officer, is based on knowledge and deep understanding of the objective processes,
patterns, phenomena that arise during shooting and constitute its foundations.

Knrouesvie cnosa: ornesast IOATOTOBKA, OPYKUEC, IPAKTUYCCKUC 3aHATHUS, 60171, IMPOTHBHUK.
Keywords: fire training, weapons, practical training, combat, enemy.

3aadaMy OTHEBOW MOATOTOBKH SIBIISIOTCS: OOydeHHE CTpenka (aBTOMAaTuuKa, MyJeMEeTUrKa,
rpaHaTOMETUMKa, CHailepa) CcaMOCTOSTETLHOMY BEIEHHUI0O OTHS B CJIOXKHOW TaKTUYECKON
oOcTaHOBKe; OOy4YeHHE IUYHOTO COCTaBa BBHITIOJHEHHWIO 3a7ad B COCTaBE IMOJpa3/IelicHUs B
YCIIOBHUSIX COBPEMEHHOTO OOIIEBONCKOBOTO 00s; 00ydeHHWe KOMAaHIUPOB OpPraHU3AIMH OTHEBOTO
MOpaXXCHHUA IMPOTUBHHUKA W YIIPABICHHUIO OTHEM MITATHBIX, HNPUAAHHBIX H MTOAACPKUBAIOIIUX
noapas3ieseHuii (OTHEBBIX CPENCTB) B xozie 0os. B mporecce oOyueHUsT OTHEBOM MOATOTOBKE Y
JUYHOTO COCTaBa JODKHBI (POPMHUpOBATHCA: JIIOOOBH K OPYKHIO U HEHABUCTh K IPOTUBHUKY,
@HSH‘IeCKaH BBIHOCIIMBOCTE MW MOPAJIBHO-IICUXOJIOTHYCCKasd YCTOI\/’I‘—II/IBOCTI) B Xoae€ 605[,
YBEPEHHOCTh B CBOEM OPYKUHU. |75l BBIMOIHEHNSI YKa3aHHBIX 3aa4 JIMYHOMY COCTaBy HEO0OXOIMMO
o0MagaTh TEOPETUYECKUMH 3HAHHMSIMH M MPAKTHUYECKUMH HABBIKAMH, KOTOPBIE B COBOKYITHOCTH
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